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Abstract 
This article is intended to be an overview of the moments of school inclusion of children with disabilities in Romania. We used in 
this study the present situation in Romania, with reference to the legal framework and EU educational policies. Romania takes 
account legislation created by international bodies on the education of persons with SEN, legislation to which Romania joined by 
signing international documents. In conclusion, we can say that children with disabilities in Romania have access to public 
schools and benefits from the support services to facilitate this type of integration.                                                                                  
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1. Introduction 
Children with SEN are children whose needs (requirements) are special education and is derived primarily from 
mental, physical, sensory, language, socio-emotional and behavioral or associated, regardless of their severity. They 
were added and protected some children in residential institutions, children / students in regular education who have 
problems / learning difficulties and / or school adjustment. Typology categories of CES include: emotional and 
behavioral disorders, failure / delay, mental, physical disabilities / motor, visually impaired, hearing impairment, 
language disorders, disorders / difficulties / learning disabilities, gifted children.  An alternative formula is that the 
requirements / special needs, which include other criteria such as: children from different social and disadvantaged 
families, children in institutions (from orphanages), young offenders, children belonging to ethnic or religious 
minorities, street children abused or mistreated physically and psychologically, children suffering from chronic 
diseases (TB, HIV-AIDS, diabetes, etc.) In statistical terms, children with disabilities (intellectual, physical, visual 
and auditory) is about 5-10% of school population, while children with SEN are more numerous variants in some 
countries (USA, England, Denmark ) between 10 and 20% of the school population. A number of statistics made 
UNESCO (2009) considers that over 650 million people worldwide living with disabilities that may preclude their 
participation in society. Of the 75 million primary school age children not attending school, one third are children 
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with disabilities. An estimated 20% of world's poorest people are those with disabilities, more than 90% of children 
with disabilities in developing countries do not attend school, about 30 percent of street children worldwide living 
with disabilities: the rate of adult disabled literacy is less three percent rate estimated globally.  Inclusion is the 
process of preparation of educational institutions to include all members                
in the education community, regardless of, their disadvantages or difficulties. Inclusive education - ongoing process 
to improve the educational establishment, aimed at exploiting existing resources, especially human resources to 
support participation in education of all persons within a community. Inclusive schools - schools which ensure 
education for all children and is the most effective anti-discriminatory attitudes. Children in these schools enjoy all 
the rights and social and educational services on a “resource follows the child “. 
2. National legislative framework for educational inclusion of children with SEN in Romania 
 
Romania takes account of international bodies created by legislation on the education of persons with SEN (special 
educational needs), legislation which it joined in signing international documents (United Nations  Convention on 
the Rights of the Child, The Salamanca Declaration, Standard Rules on the education of particular, the Jomtien 
World Declaration on Education for All). Education of children and adolescents with special educational needs 
enrolled in the pre-primary, primary, lower secondary, upper secondary or high school is organized under Article 58 
of the Romanian Constitution, Chapters VI and VII of the Education Law and the Law No nr.84/1995, nr .128/1997 
on Teaching Staff. Rules of organization and operation of undergraduate education units (Ministerial Order no. 
4747/2001) in Chapter VIII of special education refers to the issue of integration of children / students with mild 
mental disabilities and the average public school.  
Legislation has been supplemented by rules, methodologies and regulations developed and approved by order of 
minister by Ministry of Education (MEC):  
-  Order by Minister no. 4323/13.08.1998 approving the Framework Plan for higher education especially in primary 
and secondary education from school year 2005-2006, shall apply only to classes V-VIII.  
- Order by Minister no. 3796/11.05.1999 approving the Framework Plan for vocational special education. 
 - Order by Minister no. 4378/7.09.1999 regarding the approval of the program: "Measures for the organization of 
special education”.  
- Order by Minister no. 3634/12.04.2000 to maintain the approving the national program: "The integration and 
rehabilitation of children with disabilities in / by community”.   
- Order MEC (Minister of Education and Research) no.5379/25.11.2004 on methodology of organization and 
operation of educational services by teachers support / itinerant for children with SEN school in mass education. 
- Order approving the MEC nr.4925/2006 organization and operation of the units pre-university education.  
- Order MEC no. 3662/27.03.2003 approving the Methodology for establishing and functioning of the Commission 
of Internal Continuous Assessment.  
- Order no.3372/08.03.2004 approving the master plan of education for schools of arts and crafts - special education. 
- Order MEC no. 5081/22.10.2004 to obtain the certificate in sign language specific to people with hearing 
disabilities. 
 - Order MEC no. 5418/8.11.2005 regarding the approval of the organization and operation of Centres County / of 
Bucharest resources and educational assistance framework and regulations of the institutions subordinated  
 Government Decision 1251/2005, which has structure, organization, forms and types of institutions and personnel 
in special schools and especially integrated   Government Decision no. nr.1251 / 2005 on the organization of special 
education. 
- Order MERY (Ministry of Education, Research and Youth) no.1529/18.07.2007 diversity on development issues in 
the national curriculum. 
- Order of MECI (Ministry of Education, Research and Innovation) no. 3414 of 16.03.2009 on approval of the 
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3. Developing educational strategies for inclusion of children with SEN in Romania  
3.1. The Strategy of the Ministry of Education and Research   regards Equalization of Opportunities for children 
and youth with disabilities and their access to any form of education and care  
 
Among the aims of the strategy developed by the MEC (Ministry of Education), with direct impact on inclusion 
of children with SEN, we can mention: ensure (guarantee) a full and active participation in community life with 
SEN students, avoid or eliminate all forms of discrimination on people with disabilities. 
 
Principles of strategy (Preoteasa, Aldescu, 2005): 
 
1. Schools need to include school education for all children, regardless of physical, intellectual, linguistic or 
otherwise. 
2. Special education incorporates the principles of student-centred pedagogies, from which all children will benefit. 
3. School integration of children and young people with SEN to achieve effective participation in the education 
process in mainstream schools serving all members of society. 
4. The pubic school all children should learn together. 
5. In public school, the child should receive full support wanting additional needs to perform after his opportunities. 
6. The principle of equal rights implies that the needs of each individual and all are of equal importance. 
7. Disabled members of society and have the right to remain within the communities in which they live. They are 
entitled to receive all the support they need structured framework for education, health, employment and social 
services. 
 
3.2. Forms of integration 
 
The Romanian education system, integrating children with special educational needs in schools mass can be 
achieved in several forms: compact, groups of 3-4 children with SEN in integrated schools. The most frequently 
used form of integration is the integration of individual classes in regular schools table closest to home students. 
3.3. Teachers support / itinerant 
Receive support services teacher / travelling: children / students with certified expertise and school and 
professional guidance issued by the commission for child protection, children / students with learning disabilities or 
development that have internal evaluation committee recommendation still in school / resource centre, children / 
students with special educational needs for which a written request from the family.  Support teachers / touring act 
in one or more schools or special schools table where children are integrated with severe disabilities, profound or 
associated. They also act as resource centres, but most of the work conducted in classes with a teacher / class 
teacher. Teachers support / itinerant use tools such as: psychological tests (for diagnosis and prognosis), educational 
testing, educational programs, personalized intervention programs, books, magazines, brochures (for family 
counselling and teaching staff in schools), for educational materials and teaching methods adapted (intervention). 
Workloads support teacher / travelling is done as follows: time of 16 hours to 8.12 children / pupils with special 
educational needs nursery groups / classes in normal schools at the same level / landing of study time equivalent 
teaching in accordance with Art. 43, paragraph f of Law. 128/1997; 16 hours one time for 4-6 children / students  
with severe disabilities / related integrated into groups / classes in regular school at the specific request of parents, in 
accordance with Art. 4, paragraph  c of GD 586/1990. 
Among the benefits that regular teachers, mainstreaming, they obtain as a result of effective integration of 
children with SEN include: reducing the number of students in group / class with 1-2 children / pupils for each child 
with special educational needs integrated into the group / class, training in inclusive education, organized by the 
Ministry of Education and Research. 
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3.4. Steps taken to integrate children with special educational needs 
 From the 1993-1994 school years was developed a pilot program to integrate children with mild disabilities and 
the average public school, which was held for three years in the counties of Timis, Bucharest, Iasi, Cluj, and. 
 In 1997 it was decided widespread national integration. In the 1998 -1999 school year were re-diagnosed and 
evaluated all children and students in classes I to IV of kindergartens and special schools. In 2000, canteens, 
boarding and special schools were taken over by the District Councils.  In June 2001 were evaluated in all children 
with special education, some of whom are integrated from the 2001-2002 school year in public school. 
Twinning Light Project - Access to education for disadvantaged groups: 2003 - 2004 has made an assessment of 
the facts of inclusive education in Romania. 16 schools were evaluated (Regular schools and special schools) in, 
Timisoara, Bucharest, Suceava, Iasi and Arad. The main evaluation results show that integration and inclusion of 
children and young people with SEN in the school meal was a concern of educational policy, schools, teachers and 
parents.  
Almost one third of all children and young people with SEN in Romania are included in school meals (the term 
2003/2004: 11,493 of 38,792). These children have mild disabilities and environments and their presence in the 
schools table is accompanied by a specific logistics base. Where children and young people have severe and 
multiple disabilities, they continue to be enrolled in special education.  Teachers of regular education system are not 
sufficiently prepared for the effective integration of these children.  A real cooperation in the lessons between the 
teacher and itinerant teachers of inclusive schools takes place.  
A considerable number of children with multiple severe disabilities do not attend school, lack of transportation 
options, lack of equipment and social services, integration in public schools is considered to be possible. 
Responsibility for the identification of special educational needs it is the Commission for Child Protection that 
county (district of Bucharest). The Commission shall decide on specific outcomes, and parents have no influence on 
decisions taken. National programs to integrate children with SEN in public schools in our country have 3 basic 
directions: 
a) Provision of equal opportunities in education, public schools for all children age school, irrespective of their 
learning, participation, development. 
b) Preparing public school (school manager – parents of children) for acceptance children / students deficient in 
public school classes so that they become an inclusive school. 
c) Creation of optimal conditions for physical development, intellectual, physical, behavioural, attitudinal deficient 
children in the community by: specialized pedagogical support in public schools; 
assistance in the family; specialized social services provided children and families from the legal authorities. 
4.5. Schools for inclusive education in Romania 
 Schools for inclusive education have the following functions: 
x direct intervention by offering psycho-educational services, psychological counselling and education inclusive  
direct beneficiaries: children / students / youth with special educational needs, parents, teachers regular school, 
members of the local community; 
x information, continuing education / training and advice to teachers in inclusive education; 
x the scientific and methodological support inclusive education for teachers in public schools; 
x learning,  preparation for adult life. 
 
Powers of schools for inclusive education: 
 perform early detection and provide early intervention for children with special educational needs; 
 educates children with various degrees and types of disabilities;  
 perform specific therapies for children with special educational needs of special education and mass education;  
 assess and diagnose and monitor the education of children with educational needs through internal evaluation 
committee continues;  
 perform and implement service plans customized for each child assessed;  
 curricula for children Adapter done with special educational needs integrated into regular education; 
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 proposed support services and/or specific therapies, as the case  pedagogical advice and assistance of teachers 
which provides remedial education programs;   
 promote inclusive education;  
 provides educational assistance to children/students we move through forms of education: to address students 
with part-free frequency, collapse etc.;  
 monitor the progress of children with special educational needs;  
 provides social assistance and services under a boarder/day centre for children / students with special  needs 
who request it;  
 inform and advise families of children with special educational needs on their children's education issues;  
 participate, along with county resource centre and educational assistance, information activities, training, 
training and documentation of teachers in regular and special education dealing with children with special 
educational needs;  
 the experience and promotes positive pedagogical modern ideas on special education by regular professional 
publications through applied research and creating educational resources;  
 provides human and material resources required to create pedagogical practices in special education;  
conducts research and consultancy methodical and scientific, in coordination County Centre resources and 
educational assistance;  
 working with institutions that promote educational alternatives approved. 
 
OECD (2007), with a report on the development of education students / children at risk and those with disabilities 
in SE Europe, considers that, on the Romanian experience regarding integration of children with SEN, we can talk 
more about physical integration than the real one. Support services are inadequate and inefficient for both the 
children with SEN and their families and for teachers, children and families of children in the regular schools. Still, 
however, the same report assessing the special education system in Romania provides educational services to meet 
development needs and possibilities of adaptation and learning of children. The system becomes every day more and 
more openly. Children with disabilities have access to public schools and benefit from the support services to 
facilitate this type of integration. Special education reform is even more extensive as it must include both new 
principles addressed by normal schools and the new principles developed by special education in the world.  
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